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abstract: The 2009 Professional Development Schools National Conference recognized the 
professional development school relationship between North Springs Elementary School and 
the University of South Carolina for its outstanding collaborative accomplishments, naming it 
one of the three recipients of the first-ever National Association for Professional Development 
Schools Award for Exemplary Professional Development School Achievement. This article de¬ 
scribes the work of this very special school-university partnership, focusing on how the collab¬ 
oration is rooted in the nine essentials of professional development school work. 


The University of South Carolina (USC) be- 
gan its work with professional development 
schools (PDSs) nearly 20 years ago when it 
launched a network of 11 PDSs. That network 
quickly expanded to 17 PDSs in six Columbia- 
area school districts and thrived throughout 
the 1990s; yet, like many such relationships 
nationwide, it encountered the almost- 
inevitable obstacles of changing personnel, 
shifting resources, and waning interest. Recog¬ 
nizing the need to reexamine the work of the 
network, the school- and university-based 
partners committed themselves to a rigorous 
and time-consuming self-study that began in 
2001 and that, by 2005, resulted in a new iter¬ 
ation of the partnership, consisting of 10 PDSs 
(and 12 by 2007). North Springs Elementary 
School, which had not been a part of USC’s 


original PDS network, was welcomed into the 
network in 2005 and has been an invaluable 
partner ever since. 

In this article, we describe the efforts of the 
USC-North Springs partnership as they relate 
to the nine essentials of the National Associa¬ 
tion for Professional Development Schools 
(NAPDS). Specifically, we detail the work of 
North Springs Elementary, as embedded within 
the USC Professional Development School 
Network (USC PDS Network). 

NAPDS Essential 1 

A comprehensive mission that is broader in its out¬ 
reach and scope than the mission of any partner 
and that furthers the education profession and its 
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responsibility to advance equity within schools and, 
by potential extension, the broader community. 

North Springs Elementary School is lo- 
cated in northeast Columbia, and it is one of 
35 schools and centers in Richland County 
School District Two, one of the fastest-growing 
districts in South Carolina. The school houses 
more than 700 students from a variety of eth- 
nic and racial backgrounds in Grades preK-5, 
and its faculty and staff are committed to “em¬ 
powering [children] to reach their maximum 
potential while acquiring the skills to become 
lifelong learners and responsible citizens by 
providing challenging learning experiences in 
a caring environment.” 1 The decision to initi- 
ate a PDS relationship with the University of 
South Carolina was driven in part by the belief 
that this schoolwide mission could be immea¬ 
surably enhanced through collaboration with 
the university and through a blending of these 
schoohbased goals with the USC PDS Net- 
work’s commitment to “preparing all learners 
for the future through the promotion of best 
educational practices, meaningful collabora- 
tion, and democratic ideals.” 

These mutually compatible missions— 
and, in particular, the shared dedication to re¬ 
sponsible citizenship and democratic ideals— 
are woven throughout the school culture. In 
the 4 years that North Springs Elementary has 
been a PDS in partnership with USC, the 
teachers (as stewards of the teaching profes¬ 
sion) have adopted the view that the entire 
school is responsible for the growth of future 
educators. Teachers interact with teacher can¬ 
didates, the university liaison, and the clinical 
adjunct in a variety of venues, including fac¬ 
ulty meetings, professional development pre¬ 
sentations, committee meetings, the sharing of 
materials, the welcoming of candidates as 
classroom observers, and, most notably, the 
schoolwide Celebration of Teaching. The fac¬ 
ulty has incorporated character (i.e., citizen¬ 
ship) education and community outreach 
through service learning activities so that fu¬ 
ture teachers can participate in programs that 
reach far beyond the classroom walls. In addi¬ 
tion, one of the school’s teachers cochairs the 
PDS network’s Advocacy Committee, which 
in recent years has hosted two community¬ 


wide forums: one for the 2006 primary candi¬ 
dates for state superintendent of education 
and governor and the other, in 2007, on the 
much-discussed subject (at least in South Car¬ 
olina) of school choice. The school’s principal, 
Denise Barth, participated in the NAPDS 
Leadership Forum on the Nine Essentials in 
the summer of 2008, which extended our com¬ 
munity involvement to the national level. She 
also participated in numerous principal panels 
at the university to answer questions posed by 
teacher candidates, because she believes that 
participating at all levels of teacher develop¬ 
ment is important to the profession. Although 
the mission statement of the USC PDS Net¬ 
work includes the recognized overriding goals 
of PDS work in general—that is, preparing fu¬ 
ture educators, providing professional devel¬ 
opment for current educators, and engaging in 
mutually beneficial research/inquiry—it also 
calls on members of the network to integrate 
into their school cultures the National Net¬ 
work for Educational Renewal’s Agenda for 
Education in a Democracy. North Springs Ele¬ 
mentary faculty have firmly embraced the pre¬ 
cepts of democracy and equity in teaching, in 
the character education that they have devel¬ 
oped schoolwide, in their commitment to 
service learning, and in their development of 
future teachers. Two examples of this commit¬ 
ment include having students assist adults in 
completing voter registration forms and the 
school’s successful push to have 100% of the 
faculty registered to vote. 

NAPDS Essential 2 

A school-university culture committed to the 
preparation of future educators that embraces their 
active engagement in the school community. 

The North Springs commitment to 
democracy and equity are equaled, if not sur¬ 
passed, by the school’s successful integration of 
teacher candidates into every aspect of the 
school community. In the 2007-2008 school 
year, faculty expanded the physical boundaries 
of that community (and further enhanced 
their professional vision and confidence) by 
including two USC teacher candidates as inte- 
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gral participants in a presentation at the 2008 
Professional Development Schools National 
Conference in Orlando, Florida. That presen¬ 
tation focused on 22 ways that the school- 
university partnership enhances the profes¬ 
sional experiences of teacher candidates and 
thereby ensures that they are part and parcel 
of the North Springs community: 

1. Scavenger hunt. Teacher candidates new 
to North Springs learn the layout and other 
special features of the school by participating 
in a scavenger hunt. In the process of complet¬ 
ing this activity (usually as a group or in pairs), 
the candidates meet key persons who can as¬ 
sist them throughout their time at the school 
(e.g., the media center specialist and the in¬ 
structional technology specialist). The rules 
indicate that they may ask anyone in the 
school for help—parents, teachers, aides, cus¬ 
todians, and students. 

2. Yearlong internship split between two dif¬ 
ferent grade levels. Developed in collaboration 
between USC’s PDS sites and the university, 
this practice allows teacher candidates to in¬ 
teract with students at different grade levels 
while becoming a part of the school culture. 
Assignments are made by the clinical adjunct 
and the principal, matching known teacher 
strengths to candidate descriptions (as pro¬ 
vided by each candidate). During the first se¬ 
mester, the candidates are in the school part- 
time and at the university part-time (or in 
school sites nearby) taking classes. They com¬ 
plete a 3-week immersion period in their as¬ 
signed classroom (near the end of the semes¬ 
ter), planning and teaching at least one lesson 
a day. By the second semester, teacher candi¬ 
dates are an integral daily part of their as¬ 
signed classroom, and they plan and teach a 
thematic unit lasting 3 weeks toward the end 
of the semester. They also complete individu¬ 
alized inquiry projects that are submitted to 
their university seminar instructor and pre¬ 
sented to the school faculty. 

3. Participation in grade-level planning. 
Teacher candidates participate as part of the 
grade-level team, which allows them to utilize 
the expertise of other teachers at the grade 
level and so gain multiple perspectives. They 
also receive status as “part of the team” and are 


able to experience firsthand the collaboration 
that it takes to create meaningful experiences 
for children. 

4- The Celebration of Teaching. This 2-day 
schoolwide event involves teachers’ volun¬ 
teering to showcase lessons and teacher candi¬ 
dates’ choosing 5 classrooms a day in which to 
observe (from a selection of at least 15, cover¬ 
ing all grade levels and subject areas, including 
related arts, physical education, and special- 
needs classes). At the end of the 2nd day, the 
university liaison facilitates an open debriefing 
session with the teachers and the candidates 
to answer questions and to talk about why 
teachers made various instructional choices. 
The teacher candidates are especially appre¬ 
ciative of this effort; it also sends the clear 
message that all the teachers in the school, 
whether formally hosting a teacher candidate 
or not, have a responsibility to help these can¬ 
didates succeed. North Springs has had consis¬ 
tent positive feedback from candidates and 
teachers throughout the first 2 years of this 
event. 

5. Debriefing after lesson observations. Can¬ 
didates and teachers debrief after the Celebra¬ 
tion of Teaching and after individual class¬ 
room observations. Doing so helps the teacher 
candidates reflect on what they have done, as 
well as what they have observed; it also helps 
them process the thinking that goes on before 
and after lessons are taught. The relaxed at¬ 
mosphere of the debriefing sessions encourages 
candidates to ask questions not only about the 
lessons they observed but about classroom 
management and other areas of interest. These 
sessions also promote teacher reflection about 
what they do and why they make the choices 
they make; it encourages them to examine al¬ 
ternate choices as well. In addition, the uni¬ 
versity liaison and the clinical adjunct review 
faculty and teacher candidates’ feedback to a 
short survey, to make meaningful changes for 
the following year. 

6. Collaboration with other teacher candi¬ 
dates . Teacher candidates are placed in cohorts, 
and they have multiple opportunities to collab¬ 
orate with one another. For example, they 
must complete a long-range plan and design a 
field trip. Although their inquiry projects are 
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individualized, they are encouraged to work 
together to discuss one another’s ideas and 
findings. In addition, North Springs brings the 
candidates together for a MAT (master of arts 
in teaching) Chat each week to discuss diffi- 
culties and successes and to offer further assis- 
tance from teachers at the school. 

7. Guest speakers. Special presentations 
are provided throughout the semester to assist 
the teacher candidates. For example, the in- 
structional technology specialist demonstrates 
uses for the SmartBoards used in each class- 
room, and the media specialist displays and 
discusses the variety of books in our profes¬ 
sional library (specifically set up for teacher 
and teacher candidate use). 

8. MAT Chat. This informal weekly meet¬ 
ing of the teacher candidate cohort assists can¬ 
didates in planning and in processing the mul¬ 
titude of tasks that teachers are asked to 
perform both in and out of the classroom. The 
university liaison leads the sessions, and they 
frequently include teachers, who participate in 
their focused discussions. 

9. Discussions with former candidates (now 
teachers). North Springs Elementary com¬ 
monly hires USC teacher candidates who 
have completed their internships at the 
school or in other Richland Two schools and 
so finds it helpful for current candidates to 
talk with and receive encouragement from 
recent graduates of the USC program. In this 
forum, candidates receive informed support 
even if a teacher is not a mentor. The school’s 
philosophy is that every teacher has some¬ 
thing of value to share and that teacher can¬ 
didates are free to glean information from 
whomever they choose. Almost half the 
school’s faculty have one or more degrees 
from USC, and even more teachers have 
taken USC graduate courses. 

10. Inquiry projects. In their final semester, 
teacher candidates are asked to design, re¬ 
search, implement, and analyze a question re¬ 
lated to classroom teaching. Topics that candi¬ 
dates recently researched include behavior 
management models and their effectiveness, 
brain growth research and its use in a second- 
grade classroom, and the analysis methods for 
first-grade reading skills and their implications. 


Teacher candidates receive assistance in their 
research from classroom teachers, university 
professors, the university liaison, the clinical 
adjunct, and the media specialist. Teachers al¬ 
ways take an active interest in these projects 
and look forward to the presentations. 

11. Presentation to the faculty. Although 
the inquiry projects have their own merit, so 
does the presentation of research to the fac¬ 
ulty, which adds importance to what the 
teacher candidates have done. The teachers 
benefit as well by hearing about current re¬ 
search and asking the experts questions. This 
is not done as a test; rather, teachers demon¬ 
strate genuine interest—in fact, there are typ¬ 
ically 20 to 30 teachers in attendance for this 
voluntary after-school event. It once more 
demonstrates to candidates that North Springs 
teachers are committed to lifelong learning, 
obtaining new strategies, and learning new 
theories throughout their professional careers. 

12. Resume creation. The North Springs 
principal and a former USC professor assist 
teacher candidates with the development of 
their professional resumes. They provide ex¬ 
amples and suggestions, and they volunteer 
their time to go over each resume with the 
teacher candidate to ensure its quality. 

13. Interview portfolio. Teacher candi¬ 
dates often want to take a large album of all 
their experiences to a job interview. The 
clinical adjunct and university liaison work 
with them to cull out repetitive materials 
and to create a small document that includes 
a few items that can stimulate conversation 
with a prospective administrator and that 
can be left behind for review. 

14. Social interaction. Teacher candidates 
are welcomed as an integral part of the faculty. 
They are introduced at the first faculty meet¬ 
ing and are always incorporated into general 
faculty activities, both on and off campus. 
They also have school e-mail addresses so that 
they can receive all the faculty notices and in¬ 
vitations. 

15. Mock interview. The principal meets 
with the teacher candidates in their last se¬ 
mester to talk with them about how to prepare 
for an interview, sharing with them the kinds 
of questions they can expect in an interview. 
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She conducts a mock interview with each can- 
didate and then reviews her interpretations of 
the candidate’s answers so that she or he can 
understand how answers are analyzed. The 
candidates have especially appreciated this ad- 
dition to their professional preparation. 

16. Service learning. North Springs is com- 
mitted to schoolwide service learning directly 
linked to curriculum standards. Teacher candi- 
dates are assimilated into that culture and 
commitment, and they gain firsthand experi- 
ence in using this strategy to make learning 
meaningful for children. When children use 
what they have learned to help others in the 
community, they link the learning to their 
feeling of empowerment, thereby making the 
learning significant. This is a compelling strat- 
egy for future teachers to utilize. 

17. Teacher instructional fair. Teacher can- 
didates participate with the North Springs fac- 
ulty in the district’s day of teacherded profes- 
sional development. They choose from a 
multitude of presentations so that they can 
gain expertise from teachers across the district 
and in areas of personal interest or need. 

18. Technology training. Because North 
Springs is a leader in technology use for the 
classroom, special effort is made to introduce 
teacher candidates to the different uses avail¬ 
able to them. In addition, given that they 
may not begin their careers in schools with 
this much available equipment, they are 
taught how to develop grant proposals to as¬ 
sist their future schools in attaining these 
special tools. Learning new technologies al¬ 
lows the candidates to have a broader scope 
of teaching methods. They learn not only the 
technique but the reason behind it: research 
skills that will benefit them even in schools 
with limited equipment. 

19. T hematic units. Given that much of 
the school’s teaching is developed around 
themes, candidates learn how to create and 
utilize thematic strategies. They learn that 
every time that a child can make a connection 
between new ideas and current knowledge, 
the child’s learning is strengthened. Thematic 
units in all classrooms help to make learning 
interesting and beneficial at all levels. Because 
many of these units include service learning, 


students and candidates have the opportunity 
to examine the strong link created when stu¬ 
dents use what they have learned to create a 
positive experience for others. 

20. District reception. Teacher candidates 
are encouraged to take advantage of the dis¬ 
trict’s reception held in their honor each se¬ 
mester. Participation in the event affords them 
personal contact with the district’s personnel 
director and with other important district 
staff. Even if they choose to apply to a district 
other than Richland Two, these receptions 
provide candidates with greater confidence 
and a reference point for future interviews. 

21. Superintendent’s Faculty Advisory Com - 
mittee. School representatives take the teacher 
candidates to one of these meetings so that 
they can begin to see how the school system is 
managed as a whole. They begin to understand 
the bigger picture of how schools work in con¬ 
cert with one another, and they examine issues 
common to all schools. This practice extends 
what they have learned at the university in a 
manner that will help them find their place in 
whatever school they choose to begin their 
teaching careers. 

22. School board meeting. Second- 
semester teacher candidates attend a school 
board meeting so that they can be introduced 
to the board and so that they will enlarge the 
scope of their view of teaching beyond the 
classroom and beyond the school. New 
teachers are often left in isolation and thus 
rarely develop this vision of the system as a 
whole. Attending a school board meeting 
and then following up with a MAT Chat ses¬ 
sion to discuss what they observed adds yet 
another element of active participation in 
the broader school community. 

The North Springs-USC PDS partnership 
clearly goes above and beyond the typical in¬ 
ternship experience. At both the school level 
and the university level, partnership partici¬ 
pants are dedicated to preparing the best- 
qualified new teachers because, in the process of 
preparing teacher candidates, they are also 
preparing district office personnel to expect that 
teachers who emerge from this collaboration are 
ones whom they will want to keep in the dis¬ 
trict. The district office therefore interviews 
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them before interviews are opened up to other 
candidates; it also courts North Springs candi- 
dates, to encourage them to stay in the dis- 
trict. The district even hosts two social/ 
recruitment events a year specifically for the 
partnership candidates. 

NAPDS Essential 3 

Ongoing and reciprocal professional development 
for all participants guided by need. 

Whereas attention to the preparation of 
teacher candidates is an integral part of the 
North Springs-USC PDS partnership, the 
school and university also collaborate to provide 
professional development for current faculty and 
staff. When USC launched its new iteration of 
PDSs in 2005, it asked each PDS site to send a 
four-person team (an administrator, the univer' 
sity liaison, the clinical adjunct, and a commu¬ 
nity member) to two out-of-town extended- 
weekend sessions, to begin examining the 
National Network for Educational Renewal’s 
Agenda for Education in a Democracy. By hold¬ 
ing the sessions in a locale removed from Co¬ 
lumbia, the organizers thought they could not 
only get the undivided attention of participants 
but also provide them with a setting that would 
allow them the opportunity to comfortably and 
informally share ideas. In the months and years 
following those introductory sessions, North 
Springs’ four-person team has brainstormed 
ways to make the network’s tenets an integrated 
part of the school community and so broaden 
the understanding of those tenets by a growing 
number of faculty. In June 2009, USC held a fol¬ 
low-up session for additional members of the 
PDS network, and North Springs sent seven of 
its faculty/staff to that event. 

Although North Springs has a number of 
professional development opportunities avail¬ 
able for all teachers and teacher candidates, the 
two activities that set the school apart from 
other schools are the Celebration of Teaching 
(described earlier) and the orange-slip presenta¬ 
tions (so named because teachers receive orange 
slips for presenting and attending, which they 
can use to meet district in-service requirements). 


The orange-slip presentations occur whenever a 
teacher or a group of teachers has materials and 
information to share with others. Teachers 
schedule an hour after school, plan a presenta¬ 
tion, and invite faculty, teacher candidates, and 
administrators. Topics range from activities to 
help English-as-a-second-language students suc¬ 
ceed in the classroom, to special math tech¬ 
niques, to activities dealing with the implica¬ 
tions of brain growth research on classroom 
teaching. Plans are under way to have USC fac¬ 
ulty join these presentations, as presenters and as 
participants. North Springs teachers receive pro¬ 
fessional development credits both for present¬ 
ing and for attending these workshops. The Cel¬ 
ebration of Teaching and the orange-slip 
professional development opportunities encap¬ 
sulate the partnership’s philosophy—namely, 
that teachers have valuable ideas and materials 
to share with fellow teachers and teacher candi¬ 
dates. In addition, teacher candidates become 
guest speakers to the faculty in their orange-slip 
presentations of their inquiry projects. This is 
usually the most highly attended nonrequired 
professional development activity of each se¬ 
mester. In addition to attending these activities, 
North Springs teachers and administrators fre¬ 
quently attend after-school teacher candidate 
meetings to provide special information on a 
topic or to answer questions about such issues as 
resumes, interviewing techniques, teacher re¬ 
search, and behavior management. Upon re¬ 
quest, USC professors have also provided special 
workshops for the teachers, including three pre¬ 
sentations about building community, the first 
two of which inspired teachers to develop a 
schoolwide character education program. Fi¬ 
nally, the university partnership has allowed 
teachers to take advantage of the learning expe¬ 
riences provided through presenting at the Na¬ 
tional Network for Educational Renewal and 
PDS annual conferences, valuable growth op¬ 
portunities for teachers and administrators alike. 

NAPDS Essential 4 

A shared commitment to innovative and reflective 
practice by all participants. 
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The North Springs-USC PDS partner- 
ship’s commitment to professional growth for 
teacher candidates and teachers plays out in 
the collaboration’s equal commitment to in¬ 
novative and reflective practice. Whereas the 
Celebration of Teaching event is perhaps the 
most visible example of community-wide re¬ 
flection, other elements of the school’s culture 
add to an appreciation of fundamentally sound 
practices that enhance student learning. Exit 
slips at the end of faculty meetings encourage 
teachers and teacher candidates to contem¬ 
plate a variety of topics and actively respond 
to one another in idea-sharing opportunities. 
The school’s openness to parent-community 
participation demonstrates to teacher candi¬ 
dates the benefits of involving families and or¬ 
ganizations to make learning richer for stu¬ 
dents. The commitment to developing a 
professional theme each year (e.g., writing 
across the curriculum, character education, 
and safety) models lifelong learning and pro¬ 
fessionalism for the teacher candidates. Each 
effort links the theory of education taught at 
the university with the real-world commit¬ 
ment to making learning meaningful for 
teachers and children. The university’s assign¬ 
ing teacher candidates inquiry projects as well 
as several reflective journal writings has had a 
spillover effect on North Springs faculty mem¬ 
bers; that is, teacher candidates talk with 
teaching teams about their ideas and put to¬ 
gether information for their reflections and 
projects. Teachers have continued special 
strategies, as introduced by candidates, long 
after the interns have graduated. One teacher 
even commented that she had always wanted 
to implement writing centers in her early- 
childhood classroom but had never had the 
time to develop them herself. Once the 
teacher candidate developed them using infor¬ 
mation from university classes, the teacher de¬ 
cided to continue the practice. University pro¬ 
fessors have shared their expertise with 
candidates and school faculty in practices such 
as the development and purpose of morning 
meetings. Such shared vision has enabled can¬ 
didates to try new things, and faculty members 
to embrace new practices, which in turn ben¬ 


efits children as part of the overall and indi¬ 
vidual classroom communities. 

NAPDS Essential 5 

Engagement in and public sharing of the results of 
deliberative investigations of practice by respective 
participants. 

North Springs’ unique partnership with 
USC has opened new ways for the school fac¬ 
ulty to examine and share experiences and 
broaden their professional views. For example, 
North Springs teachers are encouraged to 
write grants to enhance learning experiences. 
Teacher candidates are brought into this expe¬ 
rience as they participate in discussions and 
contribute ideas. In the 2007-2008 school 
year, teachers were awarded $50,000 in grants 
to extend learning opportunities; the partner¬ 
ship with the university helped obtain many of 
those grants. School faculty also share their 
expertise in the teacher-led orange-slip profes¬ 
sional development activities that take place 
several times each month. The schoolwide 
service learning emphasis, funded in part by a 
grant, has helped children utilize what they 
learn in the classroom, to make real differ¬ 
ences in the school’s local community. Such 
experience empowers children; they remem¬ 
ber the skills they learned to help them 
achieve the service. North Springs faculty 
have developed conference presentations and 
shared them within the school, as well as with 
other district schools, at in-service training 
events. They have also shared with schools be¬ 
yond Richland Two by presenting the Cele¬ 
bration of Teaching model at an informational 
meeting held by USC for local schools outside 
the USC PDS Network. In addition, faculty 
have contributed articles to Partnership Pro - 
ceedings, USC’s PDS and partnership newslet¬ 
ter, detailing special activities and events; 
North Springs teachers have themselves bene¬ 
fited by reading the articles submitted to the 
newsletter by faculty from other schools. The 
expertise of the entire group becomes ex¬ 
tended by its reflecting (through the use of 
exit slips following faculty meetings and 
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conference presentations) and its sharing 
(what faculty learn at various conferences and 
through presentations to the school faculty). 
Reflection at all levels helps faculty improve 
teaching; it is an integral part of North 
Springs’ best practices. It is also an essential 
part of the teacher voice that is employed to 
direct the annual schoobyear focus. 

NAPDS Essential 6 

An articulation agreement developed by the re - 
spective participants delineating the roles and re - 
sponsibilities of all involved. 

The philosophical underpinnings and 
practices of the North Springs-USC PDS 
partnership described in Essentials 1-5 were 
made possible through the previously men¬ 
tioned self-study that the USC PDS Network 
undertook between 2001 and 2005. One of 
the more invaluable products resulting from 
that self-study was detailed articulation 
agreements signed between USC and each of 
its PDS schools. (In actuality, the agreements 
were signed between USC and each school’s 
district office because no PDS relationship 
would succeed without the approval and sup- 
port of the district office.) The agreements 
are binding legal documents that call for 3- 
year relationships renewable upon the writ- 
ten consent of both parties. They were ar- 
rived at through conversations among school, 
district, and university representatives, and 
they delineate the duties and responsibilities, 
as well as the financial contributions, of the 
school, the district, and USC’s College of Ed- 
ucation. These include, on the part of the 
school, providing a critical mass of faculty to 
work with teacher candidates, active partici- 
pation in the governance of the PDS net- 
work, hosting (whenever possible) on-site 
courses for teacher candidates, committing to 
a schoolwide examination of the National 
Network for Educational Renewal’s Agenda 
for Education in a Democracy, providing a 
dedicated physical space for the university li¬ 
aison, and the naming of a school-based clin¬ 
ical adjunct to work with the university liai¬ 
son in coordinating the relationship. Duties 


and responsibilities of the College of Educa¬ 
tion include the following: providing school 
faculty with free leadership training on the 
National Network for Educational Renewal, 
with at least one free professional develop¬ 
ment course (or equivalent experience) in 
each 3-year cycle, and with free training on 
mentoring beginning teachers; giving school- 
based faculty priority consideration for par¬ 
ticipating in paid practicum and internship 
experiences, grant-funded initiatives, and 
teaching and committee assignments in the 
College of Education; providing school-based 
faculty with a limited number of free registra¬ 
tions for the annual Professional Develop¬ 
ment Schools National Conference; allowing 
PDS sites to bank tuition reduction credits 
earned for working with teacher candidates; 
and paying one half the annual salary of the 
USC liaison and clinical adjunct, with the 
school district agreeing to pay the other half. 
Further information related to the gover¬ 
nance and structure of the PDS network is 
provided in the discussion of NAPDS Essen¬ 
tials 7 through 9. 

NAPDS Essential 7 

A structure that allows all participants a forum for 
ongoing governance, reflection, and collaboration. 

The USC PDS Network is governed 
through a Coordinating Council consisting of 
representatives from the university and each 
of the 12 PDS sites. The council meets every 
other month throughout the academic year, 
with each meeting’s agenda set by the Co- 
Chair Leadership Team, comprising one 
preK-12 administrator, one preK-12 teacher, 
one USC faculty member, and the executive 
director of the Office of School-University 
Partnerships and Clinical Experiences 
(SUPCE). Coordinating Council meetings al¬ 
low PDS participants to collaborate with pro¬ 
fessionals from other schools and to reflect on 
progress relative to other partnerships in 
South Carolina and throughout the nation. 
They also allow time for ongoing collabora¬ 
tion on the day-to-day necessities of running a 
PDS, and they provide an opportunity to share 
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broader concerns about network issues and the 
state of education in general. 

In addition to having the Coordinating 
Council in place, the structure of the USC 
PDS Network includes four subcommittees: a 
preservice committee to assist in refining 
USC’s teacher education programs, a curricu- 
lum/inquiry committee as a venue for sharing 
teaching and learning practices across the 
network, a technology committee for sharing 
technology practices across the network, and 
an advocacy committee for disseminating in- 
formation about current educational issues 
and for engaging the broader community in 
an examination of those issues. Each subcorm 
mittee consists of one representative from 
each PDS and is cochaired by one preK-12 
teacher and one USC representative. As 
noted earlier, North Springs Elementary has 
been particularly active in the advocacy sub- 
committee, and representatives from North 
Springs have similarly played significant roles 
in the broader Coordinating Council meet- 
ings. North Springs also conducts school- 
specific meetings that involve the executive 
director of SUPCE, program directors, the 
university liaison, the clinical adjunct, and 
school administrators. The information 
gleaned from these various conversations has 
positively extended the school’s service to 
parents and the overall community. 

NAPDS Essential 8 

Work by college/university faculty and preK-12 
faculty in formal roles across institutional settings. 

The role of USC has been central to 
North Springs’ PDS success. The executive 
director of the network, Dr. Bruce Field, vis¬ 
its the school at least once a semester to eval¬ 
uate the program and to address any con¬ 
cerns. In addition, he communicates several 
times a month via e-mail, to provide feed¬ 
back on immediate issues or concerns or to 
answer questions; he is indeed a part of the 
school. Whereas Dr. Field provides what 
might be termed big picture oversight of the 
North Springs-USC PDS partnership, the 
real work in maintaining the positive rela¬ 


tionship rests in the hands of the two individ¬ 
uals whose formal roles as university liaison 
and clinical adjunct are detailed in the artic¬ 
ulation agreement. As the university liaison, 
Gena Brigman collaborates with university 
professors to coordinate coursework and uni¬ 
versity requirements with school experiences. 
As a university presence in the school at least 
twice a week, she observes and evaluates can¬ 
didates as they teach, meeting with them im¬ 
mediately afterward to analyze their lessons. 
She also works with mentoring teachers to 
address concerns and to assist with teacher- 
teacher-candidate conferences. In addition, 
she works closely with the school’s clinical 
adjunct, Sally Catoe. Dr. Catoe is a full-time 
classroom teacher who devotes time after 
school to the PDS program and to teacher 
candidates. She is the go-to person for candi¬ 
dates and teachers when the university liai¬ 
son is not at the school. With the counsel of 
the principal (Denise Barth), the clinical ad¬ 
junct and university liaison make teacher 
candidate placements in the school and de¬ 
velop professional opportunities for teacher 
candidates and faculty. The university liaison 
and the clinical adjunct work in tandem with 
the executive director of SUPCE and with 
curriculum area instructors to ensure high- 
quality professional development, research, 
and candidate placements and to trou¬ 
bleshoot problems when they arise. The uni¬ 
versity liaison has worked to plan and formal¬ 
ize the Celebration of Teaching as well as 
other efforts, such as the schoolwide service 
learning initiative and the character educa¬ 
tion program. Professors in the USC College 
of Education have also provided expertise in 
helping to create Family Math Night and 
Family Reading Night. Conversations with 
both university professors and other PDS net¬ 
work affiliates within the system have helped 
to create a stronger model for teaching 
democracy. The USC College of Education is 
currently working to create additional profes¬ 
sional development opportunities for the 
school, in the form of a course for teachers 
and teacher candidates and/or a series of 1- 
hour workshops to be offered on a rotating 
basis by various faculty from USC. 
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NAPDS Essential 9 

Dedicated and shared resources and formal re- 
wards and recognition structures. 

The 2005 reiteration of the USC PDS Net¬ 
work included, as one of its foundational cor¬ 
nerstones, acceptance of the fact that successful 
school-university partnerships are based in part 
on a mutual sharing of dedicated resources. 
USC and North Springs Elementary School 
have therefore worked together to provide each 
other a variety of resources. The shared assets 
include money, building space, and expertise. 
As noted earlier, Richland Two and USC’s Col¬ 
lege of Education contractually share the finan¬ 
cial responsibility for the university liaison and 
clinical adjunct. The district, school, and col¬ 
lege also provide mutual support in a number of 
other ways, with the school providing a physi¬ 
cal space for the university liaison as well as 
meeting space for private and group teacher 
candidate meetings. North Springs has also 
hosted teacher candidate cohort seminar ses¬ 
sions and PDS Coordinating Council meetings. 
For its part, the College of Education has pro¬ 
vided (as already noted) an array of professional 
development-based expertise. 

In terms of rewards and recognition, 
SUPCE recently began providing each teacher 
who worked with a final-semester teacher can¬ 
didate a wall plaque recognizing him or her as a 
USC coaching teacher—the goal is to eventu¬ 
ally have a plaque outside each classroom at 
North Springs. The college and the district 
have also worked together to encourage the 
South Carolina State Department of Education 
to accept the time spent by classroom teacher 
mentors as recertification credits. In addition, 
the contract between the college and the dis¬ 
trict provides tuition reduction credits to each 
mentor teacher for continuing education 
coursework at the university—with, as noted 
earlier, the opportunity for faculty to bank 
those credits for use by other members of the 
North Springs community. On a personal note, 
the dean of the College of Education always in¬ 
cludes the principal, clinical adjunct, and uni¬ 
versity liaison in his invitation to the college’s 
annual holiday reception, thereby allowing the 
school participants to get to know additional 


members of the USC faculty in a relaxed set¬ 
ting. A much-appreciated resource that the 
College of Education, through SUPCE, has 
provided as a reward for involvement in the 
PDS network is the paying for teachers to at¬ 
tend, as well as present, at national conferences. 
This not only recognizes their accomplishments 
as a school but enables the group to share with 
the faculty new ideas garnered at these events. 
One special resource and recognition experi¬ 
enced in collaboration with USC in 2008 was 
the request by teacher candidates across the 
USC PDS Network to hold their master’s de¬ 
gree hooding ceremony at North Springs. It was 
a special occasion that, perhaps because of its 
success, reoccurred in 2009. 

Conclusion 

North Springs Elementary School and USC 
were honored to have been recognized by the 
National Association for Professional Devel¬ 
opment Schools through the association’s 
Award for Exemplary Professional Develop¬ 
ment School Achievement. Partnership par¬ 
ticipants appreciate the recognition but simul¬ 
taneously acknowledge that what they are 
most proud of is the support and experience 
they provide for each teacher candidate to be¬ 
come the best teacher possible. When a 
teacher candidate has struggled, faculty have 
worked together to determine his or her 
strengths to build on so that the candidate can 
define his or her own style and teaching poten¬ 
tial. Together, USC and North Springs faculty 
provide mentorship, modeling, collaboration, 
and a bigger picture of what teaching is about. 
North Springs has embraced the concept that 
each teacher candidate belongs to everyone in 
the school. Therefore, all teachers, including 
the eight National Board-certified teachers on 
staff, share their expertise freely with each can¬ 
didate. The candidates leave with more than 
just classroom experience; they leave with a 
portfolio of strategies, a base of teaching re¬ 
search, and a concept about how classroom 
teachers fit into the bigger view of school and 
district policies and practices. They also leave 
with an insightful understanding of state and 
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national education policies and a clear view of 
teaching as a profession. North Springs faculty 
are also proud of their work with the teacher 
candidates who did not initially find success in 
other schools and who, through time in the 
North Springs PDS environment, developed 
into excellent teachers. North Springs teach- 
ers provide candidates with multiple styles and 
ways to approach teaching, along with the en¬ 
couragement to continually work at becoming 
better. Because of the school’s pride in its con¬ 
tribution to training future teachers, the North 
Springs leadership team consistently hires a 
number of the candidates who have completed 
their internship at the school. 

One final aspect of the North Springs- 
USC partnership that elicits significant pride is 
the school principal’s active participation in all 
aspects of the relationship. Denise Barth regu¬ 
larly attends partnership meetings, shares her 
expertise in panels for education classes at the 
university, assists with the preparation of local 
and national presentations, leads the faculty in 
discussions about the partnership, and is gener¬ 
ally the chief advocate for the school’s ongoing 
collaboration with USC. Educators familiar 
with the history of the nationwide PDS initia¬ 
tive know well that PDSs do not succeed with¬ 
out the genuine and steady commitment of a 
school’s administration. This particular part¬ 
nership works, in part, because it is led by an 
educator who believes that preparing future 
teachers is both a responsibility and a privilege 
and who shares with her faculty an apprecia¬ 
tion that a PDS relationship is a gift both given 
and received. ES3 

Notes 

1. See http://www.richland2.org/content.aspx 
?id= 13108. 


Denise Barth is principal of North Springs El¬ 
ementary School in Richland School District 
Two in Columbia, SC. She has presented at 
the PDS national conference the past 3 years. 
She has 25 years experience in both teaching 
and administration in public elementary and 
middle schools. 

Sally Catoe is lead teacher for a science, tech¬ 
nology, engineering, and math magnet within 
North Springs Elementary School. She is also 
the USC Clinical Adjunct in charge of all in¬ 
ternships at the school. Dr. Catoe has 26 years 
of teaching experience, including 3 years as an 
associate professor at Ball State University, 
and has been actively involved with PDSs for 
20 of those 26 years. 

Pamela Powell is a fourth-grade teacher at 
North Springs Elementary School in Richland 
School District Two in Columbia, SC. She has 
presented at three PDS national conferences. 
A former PDS intern herself, she strongly sup¬ 
ports the fundamental beliefs guiding PDSs. 

Gena Brigman served as the USC liaison at 
North Springs Elementary School from 2005 
through 2009. A former middle and high 
school language arts teacher, she earned her 
M.Ed. from the University of South Carolina. 

Bruce E. Field is executive director of 
school-university partnerships and clinical ex¬ 
periences in the University of South Car¬ 
olina’s College of Education. He was the inau¬ 
gural president of the National Association for 
Professional Development Schools and re¬ 
mains actively involved in the association. A 
former high school history teacher, he earned 
his Ph.D. in U. S. history from the College of 
William and Mary. 


